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Course Management Systems (CMS) & Library Integration

Bell, S. (2005). Where the readers are: If you’re going to blog, asks Steven Bell, why not blog it to courseware? Library Journal, 130(Fall2005-NetConnect), 8-14. 
If there's some thoughtful planning about pushing blog content to users, a library blog can be a positive, rewarding experience for all parties. One benefit for libraries blogging to courseware is seizing a leadership role for the library in creating awareness about and education in the rapidly evolving technologies of blogging, news aggregation, social networking, and search personalization. In Bell’s academic community, blogging to courseware produced the added benefit of sparking faculty interest in RSS technology.

George, J. & Martin, K. (2004). Forging the library courseware link. College & Research Library News, Nov., 594.

The authors question whether academic libraries provide adequate support to students in online learning environments. They detail seven steps to successfully integrating library resources into CMS with the focus on collaboration with CMS administrators and faculty. The ultimate goal for librarians is to reach a larger number of students via CMS – teaching them the information literacy skills needed for academic and professional success.

Gibbons, S. (2003). Building upon the MyLibrary concept to better meet the information needs of college students. [Electronic version]. D-Lib Magazine, 9(3). Retrieved 3/2/2006 from http://www.dlib.org/dlib/march03/gibbons/03gibbons.html
In the years following the creation of MyLibrary@NCState in 1998, there have been several dozen implementations worldwide of MyLibrary-like portal systems on academic library websites. However, adoption rates of these services rarely exceed 10% of the potential user community. For the Fall 2002 semester, the University of Rochester Libraries implemented "CoURse Resources" built upon the MyLibrary concept but overcoming many of the usual barriers to adoption because the service dynamically generates web pages tailored to university course offerings, thereby meeting the immediate information needs of students in their medium of choice.

Gibbons, S. (2005). Library course-management systems: An overview. Library Technology Reports, 41(3), 1-49.
According to Gibbons, academic libraries need to be embracing and supporting the vision of a fully integrated online-learning environment. She first discusses some of the current barriers to the seamless integration of library resources into course-management systems and then goes on to highlight the many successful examples of how some of the barriers to integrated online-learning environments have been overcome.

Gibbons discusses some of the commercial options available, including technology from Desire2Learn. The report examines the Moodle Open Source course-management system as well as the Sakai Project, an Open Source courseware system being constructed by a growing collaboration of higher education institutions.

Additionally, the report addresses how library-authored course guides or pages can help the educational integration effort. The growing corpus of library course pages from the libraries of such distinguished institutions as Brandeis University, UCLA, and the author's own University of Rochester are showcased.
Jafari, A., McGee, P., & Carmean, C. (2006). Managing courses, defining learning: What faculty, students, and administrators want. Educause Review. 41(4), 50-70.
Reflecting on their recent research study, a systems designer, a pedagogist, and a learning researcher discuss the advantages and shortcomings of learning/course management systems and also what faculty, students, and administrators want from the next-generation e-learning environment.
Lippincott, J. (2005). Libraries, information, and course management systems. In P. McGee, C. Carmean & A. Jafar (Eds.), Course management systems for learning: Beyond accidental pedagogy (1st ed., pp. 39-56). Hershey, PA: Information Science Publishing.

Content owned or licensed by academic libraries, such as electronic journals, art image databases, and digital videos, provides a means to enhance curricula and allow for deeper learning by students. Lack or interoperability between library systems and CMS limits the use of library content with CMS. Learning environments, CMS, and institutional repositories must all interoperate since content can be used in many ways in both research and learning. Librarians can also add value to CMS if their virtual services – such as reference and information literacy – are integrated into the CMS. The Content of CMS raises many policy issues which must be addressed by institutions.

Margraf, J. (2004). Librarian participation in the online classroom. Internet Reference Services Quarterly, 9(1/2), 5-19.

Librarians are discovering new challenges and opportunities for reaching distance education (DE) students. Margraf believes that collaboration with faculty is essential in reaching students who may never enter the library building. One method of collaboration is librarian participation in online courses through “lurking” in CMS “classrooms” and monitoring discussion threads devoted to library research. Advantages such as improved access to DE students, course content and assessment data are discussed. Disadvantages include time commitment, varying expectations, and privacy issues. Considerations for librarians interested in “lurking” are outlined.
Matthew, V. & Schroeder, A. (2006). The embedded librarian program: Faculty and librarians partner to embed personalized library assistance into online courses. Educause Quarterly, 29(4), 61-65

At the Community College of Vermont (CCV), library instruction proved most meaningful to students when presented within the context of a specific class and preferably in relation to a specific assignment. In 2004, CCV began moving away from providing students with a disjointed array of online services and toward an electronically based, integrated library instruction model. The approach that was adopted involved embedding a librarian in an online course. The librarian answered students' questions and posted research help relevant to the course assignments. The authors discuss the program's genesis and rapid growth, as well as its benefits and challenges. Given the continued growth in online programs and the need to focus on incorporating information literacy in classroom instruction, CCV's various approaches to library instruction can benefit many. According to the authors, the most important lesson to be learned is the need to innovate, cooperate, and experiment. When librarians and faculty work together in an environment of trust and openness, mistakes might be made, but perceived obstacles can be overcome and lessons learned.

Reeb, B. & Gibbons, S. (2004). Students, librarians, and subject guides: Improving a poor rate of return. portal: Libraries and the Academy, 4(1), 123-130.
Librarians use subject guides to introduce students to library materials. Surveys, usability tests, and usage statistics demonstrate that students do not relate well to subject guides. The authors suggest that library resources organized or delivered at a course level are more in line with how undergraduate students approach library research.

Rieger, O. Y., Horne, A. K. & Revels, I. (2004). Linking course web sites to library collections and services. The Journal of Academic Librarianship, 30(3), 205-211.
A five-month research study at Cornell University Library (CUL) confirmed the strategic importance of a library presence in faculty-created course Web sites. It sparked specific recommendations to support the seamless integration of the CUL digital library within the virtual learning environments created by faculty.

Shank, J. D. & Dewald, N. H. (2003). Establishing our presence in courseware: Adding library services to the virtual classroom. Information Technology & Libraries, 22(1), 38.
CMS and courseware are increasingly being used to enhance traditional college courses, yet library resources and services are noticeably missing from this venue. Libraries risk being bypassed by this technology and losing relevance to students and faculty if they do not establish their presence in courseware. The authors believe that librarians need to be proactive in inserting links to resources and to library assistance within the CMS domain in order to retain visibility, increase relevance with students, and strengthen relationships with faculty.

Williams, L. M., Cody, S. A., &  Parnell, J. (2004). Prospecting for new collaborations: Mining syllabi for library service opportunities. The Journal of Academic Librarianship, 30(4), 270-275.
Online course syllabi provide a convenient source of information about library use. The authors discuss the strategies used to retrieve syllabi, analyze library use, and develop new opportunities to collaborate with faculty. A new Web-based service was developed to pull course- and library-related materials into a convenient package.

Focus Groups, Surveys & Questionnaire Construction
De Rosa, C. (2006). College students’ perceptions of libraries and information resources: A report to the OCLC membership. [Internet Resource]. Dublin, OH: OCLC Membership Reports. Access: http://www.oclc.org/reports/perceptionscollege.htm
This electronic reproduction of College students’ perceptions of libraries and information resources examines the information-seeking habits and preferences of international college students. This report provides findings from an online survey in an effort to learn more about: Library use; awareness and use of library electronic resources; the Internet search engine, the library and the librarian; free vs. for-fee information; and the “Library’ brand. Overall, respondents had positive, if outdated, views of the “Library.” 
Sections include:

Part 1: Libraries and information sources – Use, familiarity and favorability

Part 2: Using the Library – In person and online

Part 3: The Library brand

Part 4: College students’ advice to libraries

Part 5: Perceptions of potential college students

Hughes-Hassell, S. & Bishop, K. (2004). Using focus group interviews to improve library services for youth. Teacher Librarian 32(1), 8-12.

The authors discuss the importance of the focus group interview, a data collection tool that teacher-librarians use, in the improvement of library services for youth. They give a definition of a focus group interview and supply types of settings where focus group interviews can be used by librarians. The authors also detail the benefits and challenges associated with the data collection technique as well as steps for conducting an interview.

Iowa State University Extension. (n.d.). Focus group approach to needs assessment. Retrieved June 24, 2006, from http://www.extension.iastate.edu/communities/tools/assess/focus.html
Advantages and disadvantages to focus group testing are presented along with seven steps in the focus group process. These include: 1. Clearly define the purpose. 2. Prepare interview questions. 3. Identify and recruit participants. 4. Pre-meeting preparation. 5. Conduct the focus group interview. 6. Analyze the data. 7. Report findings.

Kupersmith, J. (2006). Library terms that users understand. Retrieved June 24, 2006, from http://www.jkup.net/terms.html
This site is intended to help library web developers decide how to label key resources and services in such a way that most users can understand them well enough to make productive choices. It serves as a clearinghouse of usability test data evaluating terminology on library websites, and suggests test methods and best practices for reducing cognitive barriers caused by terminology.

Lee, D. (2005). Can you hear me now?: Using focus groups to enhance marketing research. Library Administration & Management, 19(2), 100-101.

Lee delineates five critical steps in developing and implementing a focus group: 1. Plan the focus group research process. 2. Recruit members for the research group. 3. Appoint a moderator for the research group. 4. Conduct the focus group. 5. Analyze the focus group data.

McNamara, C. (2006). Basics of conducting focus groups. Retrieved June 24, 2006, from Free Management Library: A Complete Integrated Online Library for Nonprofits & For-Profits Web site: http://www.managementhelp.org/evaluatn/focusgrp.htm
McNamara lists five components to conducting focus groups which include: 1. Preparing for the session. 2. Developing questions. 3. Planning the session. 4. Facilitating the session. 5. Immediately after the session.

Meadows, K. A. (2003). So you want to do research? 5: questionnaire design. British Journal of Community Nursing, 8(12), 562-570.
Meadows describes the key aspects in the design, construction and adaptation of survey questionnaires. There are different types of questionnaire, each of which has its advantages and disadvantages. Aspects of constructing the questionnaire are discussed in detail; choosing the mode of administration; the objectives of the survey; availability of resources; characteristics of the target population; and quality of data. Issues concerning the identification of the questionnaire’s content, wording and sequencing of the questions, through to the overall appearance and layout of the questionnaire are also considered. Differences in the role of open-ended and closed questions, together with their strengths and weakness, are outlined, and the need to undertake pre-testing and piloting as an integral part of questionnaire development is highlighted. Finally, issues around the adaptation of existing questionnaires are discussed with particular emphasis on their use in different language and cultural groups, and the need to achieve conceptual, content, semantic, operational and functional equivalence is described. An overview of the translation process is provided.

Perry, V. (2002). Putting knowledge to work effectively: Assessing information needs through focus groups. INSPEL, 36(4), 254-265.

Perry discusses the purpose of focus groups and describes the process of planning focus groups, implementing them, and analyzing the resulting data to improve customer service. This paper describes how focus groups were used to assess the effectiveness of the University of Kentucky’s Agricultural Information Center in providing patron services.
Simon, J. (1999). How to conduct focus groups: Here’s a practical, effective way to connect with the people your organization serves. Nonprofit World, 17(5), 40-43.
While focus groups are used in all sectors, nonprofits have a unique reason to use them. Nonprofit organizations exist to serve the community and have an obligation to connect with that community and learn what its needs are. Simon lists ten steps to create, conduct, and use focus groups. These include: 1. Define the purpose. 2. Establish a timeline. 3. Identify and invite the participants. 4. Generate the questions to be asked. 5. Develop a script. 6. Select a facilitator. 7. Choose the location. 8. Conduct the focus group. 9. Interpret and report the results. 10. Translate the results into action.
Thomas, S. J. (2004). Using web and paper questionnaires for data-based decision making: From design to interpretation of the results. Thousand Oaks, CA: Corwin Press.

Thomas writes a practical handbook for creating questionnaires for a variety of purposes, including data-based decision making. She provides guidance for planning a survey project, creating a questionnaire, gathering data, and analyzing and communicating the results to a variety of audiences. This practitioner-focused manual summarizes the key steps of successful survey projects and identifies critical success factors for each step.
